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Agenda

7ÈÅÒÅ ÁÒÅ ×Åȩ ȣ ÉÎ 'ÅÏÒÇÉÁ ȣ ÉÎ &ÏÒÓÙÔÈ #ÏÕÎÔÙ ȩ 

What are our goals? 
!Ó ÔÅÁÃÈÅÒÓ ÁÎÄ ÏÔÈÅÒ ÓÃÈÏÏÌ ÓÔÁÆÆ ȣ

!Ó Á ÃÏÍÍÕÎÉÔÙ ȣ 

How do we meet our goals in school? 
Student Engagement

Universal Design for Learning (Supports at Tiers 1 & 2)

Developmentally Appropriate Supports (Socially & Communicatively)

Categories of Visual Supports ɀ
1. Communication ɀComprehension/Expression

2. Expectations ɀBehavior, Classroom Jobs/Roles

3. Daily Routines & Transitions 

4. Visual Supports During Instruction 

5. Social-Emotional Regulation and Development 

Current Environment - Georgia

44% of newly-hired teachers in GA leave the profession 
within 5 years.

GADoEɀStrategic Plan, June 2015
Student Success: Imagine the Possibilities

For students with disabilities

Goal 1- Increase high school graduation rate, decrease drop out rate, and 
increase post-secondary enrollment rate.

Goal 2 - Strengthen teacher quality, recruitment, and retention.

Goal 3 - Improve workforce readiness skills.

Goal 4 - Develop strong education leaders, particularly at the building level.

'ÅÏÒÇÉÁȭÓ 4ÅÁÃÈÅÒ $ÒÏÐÏÕÔ #ÒÉÓÉÓȟ $ÅÃÅÍÂÅÒ άΪΫί
GA DoE Website, 2017

Current Environment - Forsyth

Forsyth County
Ranked 11th in the country for population growth in past 5 years

Forsyth County Schools, 2016-2017 School Year
37 schools (Elementary-21, Middle-10, High-6)

23 new classrooms for students needingSpecialized Instruction

46,000 students (>2000 increase from 2015-16)

30% increase in General Enrollment since 2010

-contrasted with 41% increase in Special Education during same time frame
(as of March 2016)

Forsyth County News, 3/29/2016; 1/17/2016

HmmmmΧ 

In order for your students to get the most from 

classroom instruction, what behaviors do you want to 

see from your students throughout the day?

Desired Student Behaviors

7ÈÁÔ ÂÅÈÁÖÉÏÒÓ ×ÏÕÌÄ ÏÐÔÉÍÉÚÅ ÓÔÕÄÅÎÔȭÓ ÌÅÁÒÎÉÎÇ 
during classroom instruction?

- following directions

- participating in activities

- getting along with peers

- sitting and attending in a group setting

- waiting turns

- listening

- being independent

- responding & initiating communication
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!ƴŘ Χ

Into which areas do these desired behaviors fall?

Would these behaviors serve your students well in all 

ÅÎÖÉÒÏÎÍÅÎÔÓ ȣ ÅÖÅÎ ÆÏÒ ÌÉÆÅ ÏÕÔÓÉÄÅ ÏÆ ÓÃÈÏÏÌȩ

Autism and Neurological Differences

1 in 68 diagnosed with autism

fMRI studies - social stimuli processed in different   
part of the brain

Limited neural sensitivity to social stimuli

)ÍÐÌÉÃÁÔÉÏÎÓ ÏÆ ÎÅÕÒÏÌÏÇÉÃÁÌ ÄÉÆÆÅÒÅÎÃÅÓ ȣ
Connections in the brain fail to form in regards to social stimuli, 
interactions, and finding people interesting. 

The focus and connections on objects strengthen.

Rubin, Emily, Marcus Autism Center; SEE-KS 2015

Symptoms of Autism

Stereotyped and repetitive behaviors or motor 
movements (coping strategies)

Rigidity, including narrow interests and activities

Noncooperation

Inflexibility 

Core Challenges of Autism

Difficulty attending to social stimuli

Difficulty initiating/seeking out social stimuli

Difficulty anticipating/predicting the intentions of 
social stimuli

Difficulty acquiring language about social stimuli

Difficulty maintaining social relationships 
through use of appropriate social conventions

Definitions

Behavior

Communication

Ȱ!ÐÐÒÏÐÒÉÁÔÅȱ "ÅÈÁÖÉÏÒ ÁÓ #ÏÍÍÕÎÉÃÁÔÉÏÎ

Ȱ4ÁÒÇÅÔȱ "ÅÈÁÖÉÏÒ ÁÓ #ÏÍÍÕÎÉÃÁÔÉÏÎ

Some behaviors considered challenging:
- -ÁÙ ÂÅ ÓÅÒÖÉÎÇ Á ÐÕÒÐÏÓÅ ÔÈÁÔ ÉÓ ÁÐÐÒÏÐÒÉÁÔÅ ÆÏÒ ÓÔÕÄÅÎÔȭÓ 

developmental level and ability to sensory regulate

- May develop into extreme challenges if the environment 
does not change to meet their developmental needs

Educational Needs of Students with Autism

ASD is not a disorder of problem-ÂÅÈÁÖÉÏÒÓ ȣ 

the problem-behaviors arise

when their learning differences

are not accommodated.
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Χ ŀƴŘ ŀƭƭ ŎƘƛƭŘǊŜƴ ōŜƴŜŦƛǘΗ

2.

Provide 
information in 
multiple ways

1.

Foster 
engagement

3.

Allow multiple 
options of 
expression

www.cast.org

A Universal Design for Learning
promotes student engagement and access during instruction

UDL !!

Meeting these Needs in All Classrooms

Consistent Access to * Developmentally Appropriate*
6ÉÓÕÁÌ Ǫ #ÏÍÍÕÎÉÃÁÔÉÏÎ 3ÕÐÐÏÒÔÓ ÔÏȣ

Facilitate Comprehension throughout the Day

Develop Expressive Abilities During Instruction & for Long Term

#ÏÎÓÉÓÔÅÎÔ 5ÓÅ ÏÆ 6ÉÓÕÁÌ Ǫ #ÏÍÍÕÎÉÃÁÔÉÏÎ 3ÕÐÐÏÒÔÓ ÔÏ ȣ

Foster Engagement -- INVESTMENT

By ensuring predictability

By appealing to interests during instruction

Provide Information in Multiple Ways -- INDEPENDENCE

Thereby, enhancing comprehension during instruction & transitions

Allow Multiple Methods of Expression -- INITIATION

Thereby, encouraging consistent participation and interaction

Visual Supports in the Classroom ²Ƙŀǘ ƛǎ ά{ǘǳŘŜƴǘ 9ƴƎŀƎŜƳŜƴǘΚέ

3ÔÕÄÅÎÔ %ÎÇÁÇÅÍÅÎÔ ȣ

The degree of attention, curiosity, interest, optimism, and 
passionthat students show when they are learning or being 
taught, which extends to the level of motivation they have to 
learn and progress in their education. 

Ȱ3ÔÕÄÅÎÔ ÅÎÇÁÇÅÍÅÎÔȱ ÉÓ ÐÒÅÄÉÃÁÔÅÄ ÏÎ ÔÈÅ ÂÅÌÉÅÆ ÔÈÁÔ ÌÅÁÒÎÉÎÇ 
improves when students are inquisitive, interested, or inspired, 
and that learning tends to suffer when students are bored, 
ÄÉÓÐÁÓÓÉÏÎÁÔÅȟ ÄÉÓÁÆÆÅÃÔÅÄȟ ÏÒ ÏÔÈÅÒ×ÉÓÅ ȰÄÉÓÅÎÇÁÇÅÄȢȱ 

Glossary of Education Reform
http://edglossary.org

²Ƙŀǘ ƛǎ ά{ǘǳŘŜƴǘ 9ƴƎŀƎŜƳŜƴǘΚέ

%ÓÓÅÎÔÉÁÌÌÙȟ ȰÎÏÎ-ÃÏÇÎÉÔÉÖÅ ÓËÉÌÌÓȱ ÔÈÁÔ ÈÁÖÅ Á 
ÃÏÎÎÅÃÔÉÏÎ ÔÏ ÏÒ ÉÍÐÁÃÔ ȰÃÏÇÎÉÔÉÖÅȱ ÌÅÁÒÎÉÎÇ ÒÅÓÕÌÔÓȢ

Examples:motivation, interest, curiosity, responsibility, 
determination, perseverance, attitude, work habits, self-
regulation, social skills. 

Glossary of Education Reform
http://edglossary.org

Targeting Social Engagement ...

ȣ ×ÉÔÈÉÎ Á 5$, ÆÒÁÍÅ×ÏÒË ÉÓ ÔÈÅ ËÅÙ ÔÏ ÆÁÃÉÌÉÔÁÔÉÎÇ 
development in targeted IEP areas:

- by ÆÏÓÔÅÒÉÎÇ ÍÏÔÉÖÁÔÉÏÎȟ ÉÎÔÅÒÅÓÔȟ ÁÎÄ ÇÅÔÔÉÎÇ ÓÔÕÄÅÎÔ ȰÂÕÙ-ÉÎȱ
×ÉÔÈÉÎ ÁÃÔÉÖÉÔÉÅÓ ȣ EMOTIONAL INVESTMENT

- by providing information in multiple ways to enhance 
ÃÏÍÐÒÅÈÅÎÓÉÏÎ ȣ INDEPENDENCE

- by allowing multiple options of expression for students to show 
ÙÏÕ ×ÈÁÔ ÔÈÅÙ ËÎÏ× ȣINITIATING in activities

** Proactive planning minimizes the frequency
of negative behaviors during instruction.
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Focus on the 3
)ȭÓ ÏÆ %ÎÇÁÇÅÍÅÎÔȦ

Investment
Independence

Initiation

GA DOE SEE-KS Mentorship 

ALL
children 
benefit

B.
Provide 

informationin 
multiple ways

A.
Foster 

engagement

C.
Allow multiple 

options for action 
& expression

www.cast.org
SEE-KS; Rubin, E, 2016.

Χ !ƴŘ ŜƴǎǳǊŜǎ ǘƘŀǘ ŀƭƭ ƻǳǊ ŘƛǾŜǊǎŜ 
learners can meet high 
expectations.

! ¦ƴƛǾŜǊǎŀƭ 5ŜǎƛƎƴ CƻǊ [ŜŀǊƴƛƴƎ Χ 
to Enhance Social Emotional Engagement

EMOTIONAL 
-INVESTMENT-

-INDEPENDENCE- -INITIATION-

SEE-KS
Coaching
Checklist

Why Visual Supports?

Approximately 65% of population are visual learners. ɀMind Tools, 
1998

Although only 10 percent of secondary students are auditory 
learners, 80 percent of instruction is delivered orally.  -University of 
Illinois Extension, 2000

90% of information that comes to the brain is visual. ɀHyerle, 2000

Visual aids in the classroom improve learning by up to 400 percent. 
-3M Corp, 2001

Students who are twice exceptional (2e) are often strong visual 
learners.

Tier 4

IEP 

Special 
Education

Tier 3
Student Support Team, 
Formal Evals includingé 

FBA, BIP Speech-Language, 
Psych, Educational Testing

Tier 2

SEE-KS, RTI Coaching Teams,

Classroom-Based Supports and Strategies

Tier 1

Universal Interventions for all Students & Settings
includes receptive & expressive communication and visual supports

Social Emotional Engagement - Knowledge & Skills (SEE-KS)

RTI Tiers of Support
Specialized Instr & 

MCA/ACA 
Classrooms

But assumes that all 
appropriate supports 
at the lower Tiers are 

already in place
AND utilized.

Mythbusters!   

-Ù ËÉÄÓ ÄÏÎȭÔ ÎÅÅÄ ÖÉÓÕÁÌ ÓÃÈÅÄÕÌÅÓ

(Å ÄÏÅÓÎȭÔ ÕÓÅ ÔÈÅÍ.
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¢ƛŜǊ м ŀƴŘ ¢ƛŜǊ н {ǳǇǇƻǊǘǎ ŀǊŜΧ

Tier 1 ɀIn place in the classroom at ALL times.
ȣ  "ÕÔ ÁÌÓÏ ÒÅÇÕÌÁÒÌÙ ÒÅÆÅÒÒÅÄ ÔÏ ÔÈÒÏÕÇÈÏÕÔ ÔÈÅ ÄÁÙ
ȣ  3ÔÕÄÅÎÔÓ ×ÈÏ ÍÁÙ ÎÏÔ ÁÐÐÅÁÒ ÔÏ ÎÅÅÄ 4ÉÅÒ Ϋ 6ÉÓÕÁÌ 3ÕÐÐÏÒÔÓȟ 34),, ÂÅÎÅÆÉÔ

a. During times when ability to regulate emotions is challenged
b. By developing early, independent executive functioning skills

(visualizing time, planning ahead based on schedule changes)

Tier 2 ɀBasic modifications to classroom supports already in place
ȣ 2ÅÇÕÌÁÒ ÃÌÁÓÓÒÏÏÍ ÓÕÐÐÏÒÔÓ ÁÒÅ ÍÏÄÉÆÉÅÄ ÆÏÒ ÓÐÅÃÉÆÉÃ ÓÔÕÄÅÎÔÓ
ȣ 4ÉÅÒ ά ÍÏÄÉÆÉÃÁÔÉÏÎÓ ÓÈÏÕÌÄ ÓÔÉÌÌ ÂÅ ÂÁÓÅÄ ÏÎ ÔÈÅ έ )ȭÓ ɉinvestment,

independence, initiation )

** Supports will look different for children at different developmental stages.**

Universal interventions that are

ÄÅÖÅÌÏÐÍÅÎÔÁÌÌÙ ÁÐÐÒÏÐÒÉÁÔÅ ÆÏÒ ÙÏÕÒ ÓÔÕÄÅÎÔÓ ȣ

Initial Video
- Transition

Video ɀBeginning of the Year

Typical Social Development
Social Orienting, Seeking-Liking, Social Maintaining

Typical Communication Development
Before Words, Emerging Language, Conversational

ΫȢ  3ÏÃÉÁÌ /ÒÉÅÎÔÉÎÇ ȣ

2. Seeking-,ÉËÉÎÇ ȣ

έȢ 3ÏÃÉÁÌ -ÁÉÎÔÁÉÎÉÎÇ ȣ

3 STAGES OF SOCIAL DEVELOPMENT

Stages of Social 
Development

Stages of Communication 
Development

Social-Orienting Social MaintainingSeeking-Liking

BeforeWords ConversationalEmerging Language

Chevallier, C. et al. (2012)
SEE-KS ςRubin, E., Townsend, J. & Vittori , L. (2015)

BIRTH

Social and Communication Development
Communication Stages

Before Words Stage 
֙ Communicates via Behavior

֙ Priority: Increasing Gestures with Shared Meaning, Joint 
Attention, and Spontaneous Communication

Emerging Language Stage 
֙ Communicates via Behavior, Words, Phrases, or Short Sentences

֙ Priority: Increasing range of spontaneous communication 
targeting people and verbs (v, v+descriptor, v+obj, s+v, 
s+v+obj/descr)

Conversational Stage 
֙ Communicates Conversationally (& Behaviorally when Upset)

֙ Priority: Increasing peer communication, a sense of self-efficacy, 
and awareness of social norms of conversation
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Typical Development

Video ɀGwynnieMontage

Video ɀBefore Words

Emerging Lang/Conv
5:40-6:00

Post Video
- Transition

Visual Supports for Communication
- Comprehension & Expression

* Core Word Board * Phrase Strips
Å Picture-Based Words * Written Words

AAC and Visual Supports

AAC = Augmentative & Alternative Communication

Definition:  includes all forms of communication, outside 
of oral speech, that are used to express thoughts, needs, 
wants, and ideas. 

can be low-tech, mid-tech(voice output), high-tech (computerized)

Visual Supports ARE Communication 

and are used:

ȣ to enhance comprehensionduring instruction or

ȣ ÁÓ Á ×ÁÙ ÆÏÒ ÓÔÕÄÅÎÔÓ to expressively communicate.

Categories of Visual Supports

Visual Supports serve specific purposes

1. Communication ɀComprehension/Expression

2. Expectations ɀBehavior, Classroom Jobs/Roles

3. Daily Routines & Transitions 

4. Visual Supports During Instruction 

5. Social-Emotional Regulation and Development
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Visual Supports as AAC

Visual supports specifically as expressive communication:
Making choices

Requesting item or action

Negating/protesting

Commenting

6ÉÓÕÁÌ ÓÕÐÐÏÒÔÓ ÔÏ ÁÉÄ ÓÔÕÄÅÎÔÓȭreceptive comprehension:
a way to teach vocabulary and language through Aided Language Input

to enhance understanding during instruction by making oral language 
visual and physical

Tier 1 & 2 AAC visual supports must at a minimum be modeled
by teachers & SLPs to develop comprehension of vocabulary.

Regulating emotions

Greeting others

Asking questions

! bƻǘŜ ŀōƻǳǘ /ƻǊŜ ±ƻŎŀōǳƭŀǊȅΧ

Core Vocabulary is a statistical concept

Research found 350 words make up 80% of what we sau
independent of age, environment/context, diagnosis, population

Multiple meanings allow for multiple opportunities for modeling

Core vocabulary is primarily made up of action words, pronouns, 
demonstratives (this, that), early adverbs (here, there), and 
indefinite nouns (thing, people, stuff, some).

4ÈÅ ÒÅÍÁÉÎÉÎÇ άΪГ ÉÓ ÍÁÄÅ ÏÆ ȰÆÒÉÎÇÅȱ ÏÒ ÅØÔÅÎÄÅÄ ÖÏÃÁÂÕÌÁÒÙȢ )Ô 
varies widely from person to person and is difficult to predict.

Forsyth County - Tier 1  Visual Support 
Core Word Board CƻǊǎȅǘƘΩǎ /ƻǊŜ ²ƻǊŘ .ƻŀǊŘ

- Development and Purpose

Core Vocabulary and research

Standard set of words

Social words (pink)  included for comments

Relevant at all ages PreKɀHigh School as students 
transition to different settings in the district

Color-coded based on part of speech 

3 sizes and many different formats developed

Goals for District

In All Classrooms

Consistency for Students and Staff

Tool for Teachers 

Assist students to visualize words for comprehension

Use as an early expressive communication tool

Use as an early writing tool with phrase strips

Backup Communication System that Every Student 
and Teacher is familiar with

Video
- Classroom Speech, Core Word Board, &

Aided Language Input
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/ƻǊŜ ±ƻŎŀōǳƭŀǊȅ {ƘƻǳƭŘ .Ŝ 9ƳōŜŘŘŜŘ Χ

Throughout the day in all activities

Within instruction
!ÒÔ !ÃÔÉÖÉÔÙ ȣ ) ȰÌÉËÅȱ ÙÏÕÒ ÓÕÎȢ  $Ï ȰÙÏÕ ÌÉËÅȱ ÍÉÎÅȢ

3ÎÁÃË ÔÉÍÅ ȣ ) ×ÉÌÌ ȰÈÅÌÐȱ ÙÏÕ ÏÐÅÎ ÉÔȢ  $Ï ÙÏÕ ×ÁÎÔ ÍÅ ÔÏ 
ȰÔÁËÅȱ ÉÔ ȰÏÕÔȱ ÏÆ ÙÏÕÒ ÂÁÇÇÉÅȩ

During transitions
Ȱ-ÁËÅȱ Á ÌÉÎÅȢ 3ÔÁÎÄ ȰÈÅÒÅȢȱ  4ÉÍÅ ÔÏ ȰÇÏȢȱ 7ÈÏ ȰËÎÏ×Óȱ 
where we are going?

Ȱ#ÏÍÅȱ ÔÏ ÃÁÒÐÅÔȢ  %ÖÅÒÙÏÎÅ ÓÉÔ ȰÄÏ×ÎȢȱ ,ÅÔȭÓ ȰÌÉÓÔÅÎȢȱ

Can Be Embedded in All Types of Visual Supports

Environmental Phrase Strips
- Sensory Room & Movement Breaks

Purpose : Provides preliteracy and early 
writing experiences using phrase strips, 
fosters orienting towards people, targets 
novel phrases S+V+obj, promotes 
engagement and emotional investment 
by providing choices

Before Words Stage 
- A note about students at this stage
and use of CWB & phrase strips

Before Words Stage:
ȣ 'ÅÎÅÒÁÌÌÙ ÃÏÍÍÕÎÉÃÁÔÅÓ ÔÈÒÏÕÇÈ ÂÅÈÁÖÉÏÒÁÌȟ ÐÒÅ-symbolic 
(concrete objects), gestural, nonverbal means.

Best use of CWB 
ȣ ÐÁÉÒ ÓÁÌÉÅÎÔ ×ÏÒÄÓ ɉÈÅÌÐȟ ÄÒÉÎËȟ ÅÁÔȟ ÐÌÁÙȟ ÏÕÔɊ ×ÉÔÈ ÆÁÖÏÒÅÄ 
objects/activities or with classmates/teachers

Purpose: 
ȣ &ÏÓÔÅÒ ÍÏÔÉÖÁÔÉÏÎ ÁÎÄ ÅÍÏÔÉÏÎÁÌ ÉÎÖÅÓÔÍÅÎÔȟ ÄÅÖÅÌÏÐ
interest in people, develop a point, increase visual attention 
towards others or pictures that symbolize their communication 
word (or object of reference)

Environmental Phrase Strips
- Outdoors on the Playground

Purpose: Comprehension of directions, early 
literacy, L-R orientation, target expression in 

the moment, natural consequences paired 
with high engagement

Aided Language Input

PowtoonsALI Video
https://www.youtube.com/watch?v=flFNMky22 -U

Why do we need to model?

A typical 3 year old hears per hour:

-Averagechild on welfare (616 words per hour)

-Averagechild in working class family (1251 words per hour)

-Averagechild in professional family (2,153 words per hour)

How many Visual Supports paired with words do 
our students see per hour? 

https://www.youtube.com/watch?v=flFNMky22-U
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Visual Supports for Expectations
* Classroom Jobs or Roles

* Behavior

Visual Supports  - Behavior Lanyards

Large ɀProvides reminders of behavior 
expectations for groups or when 

student is distant.

Small ɀProvides reminders for 
individual students when student is 

nearby. Can be worn by teacher.

Purpose: Provides visual along with verbal for behavioral 
expectation, minimizes verbal interruptions after student 
learns picture meanings, with addition of core words: early 
literacy and sight words. 

Visual Supports ςExpectations
- Volume or Frustration Level Meters

Purpose: Promotes independence by allowing students to self-monitor 
classroom behavior, minimizes verbal reminders through visual feedback 
on subjective behavior

Visual Supports
for Daily Routines and Transitions

Daily Schedules ɀClassroom & Individual
Within Task Schedules

Visual Schedules

Schedules

Classroom daily schedule
Individual daily schedule

Schedules for longer time frames that 
contain a set of activities.

Within -Task schedules such as:  
-ÄÕÒÉÎÇ ȰÃÅÎÔÅÒÓȟȱ Á έΪ-ÍÉÎ ÓÐÅÅÃÈ ÓÅÓÓÉÏÎȟ ÏÒ ȰÍÏÒÎÉÎÇ ÃÉÒÃÌÅȢȱ

Visual Schedules
- One Classroom

Individual Schedules (left)
Daily Classroom Schedule (right)
-Distal Visual Support

Individual Schedule
-Proximal

Visual
Prompt for
Transition
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Video ςChecking Schedule

Transition: Group Reading to Independent Work

Within Task Schedules

Purpose : Fosters engagement through anticipation, provides 
predictability for a short, defined time, promotes early executive 
ÆÕÎÃÔÉÏÎÉÎÇ ÓËÉÌÌÓȟ ÔÅÁÃÈÅÓ ȰÖÉÓÕÁÌÉÚÁÔÉÏÎȱ ÏÆ ÔÉÍÅȢ 

Visual Schedules ςTier 1 Support

VIDEO ɀIndividual - Schedule Folders, Spring 2016 (0-1:30)

Visuals for Transitions
- on lanyards for frequent transitions

Purpose: Fosters independence, provides a visual of actual transition 
location or item along with verbal. With addition of core words: aids 
early literacy and sight words development 

Large ɀCore Word & Item Equally 
Represented

Small ɀItem Primarily Represented
With Core Word Cue

Environmental Phrase Strips
- Bathroom

Purpose: Fosters comprehension leading to 
independence, visual cues for steps, CWB 

available for modeling in moment, natural 
visual cues for appropriate expectations

Visual Supports
for Classroom Instruction

Early Writing with Phrase Strips,
Aided Language Input during Instructions

Help Boxes (Sequence of Required Steps to Complete Tasks),
Word Walls, Visuals Provided with Verbal to Aid Comprehension 


